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Local District Assessment System Self-Evaluation Rubrics 
Action #1: Balance Your Assessment System 

Definition: Balanced assessment systems serve a variety of different users at different levels of 
instruction by providing all of them with the information they need to fulfill their responsibilities; such a 
system balances effective assessment use at the classroom level with interim/benchmark assessment 
and annual accountability testing to serve both formative and summative purposes. This action urges 
examination of current levels of balance and movement toward greater balance if needed. 
 

5. Implemented 4 3. Progressing 2 1. Getting Started 
All faculty and staff are aware of 
differences in assessment 
purpose across classroom, 
interim/benchmark, and annual 
level,  and know how to use  each 
to support and to verify student 
learning  

 There is  inconsistency among 
the staff with respect to the 
manner in which we use 
assessments to improve our 
school; we are aware of the 
need for balance and have 
begun to plan for balanced 
assessment 

 There is little awareness 
in the district of 
differences in purpose, 
assessment users, or 
assessment uses across 
classroom, interim  
and annual levels of use 

Our highest assessment priority is 
to help students develop the 
capacity and disposition to assess 
their own achievement and to 
use their assessment results 
productively on their own behalf 

 Faculty and staff recognize 
that students are important 
assessment users who make 
data-based instructional 
decisions that impact their 
own success and have made 
some progress in helping them 
do so  

 Students have not been 
regarded as key 
assessment users and 
there is little awareness 
of the need to bring 
them into the 
assessment process   

We have an assessment system in 
place that is meeting the 
information needs of classroom, 
interim and annual test users 

 We have an action plan in 
place and  have begun to 
design this balanced system 

 As yet no such system 
has been conceived, 
designed, or developed 

We have an information 
management system in place to 
collect, house and deliver 
achievement information into the 
hands of intended users at 
classroom, interim, and annual 
assessment levels 

 We have an action plan in 
place and have begun to 
investigate available 
information management 
systems for this use 

 As yet no such system 
has been designed, or 
developed, or 
purchased 

Our school board and community 
is aware of the need for balanced 
assessment and is supportive of 
this priority 

 We are currently educating 
our staff, policy makers and 
community of the need to 
development an assessment 
system to meet diverse 
information needs across 
levels  

 Our policy makers and 
community are unaware 
of the need to think of 
assessment in this 
manner 
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Action #2: Refine Achievement Standards 

Definition: Achievement standards represent part of the foundation of the assessment system.  It is not 
possible to dependably assess achievement targets unless they have been completely and appropriately 
defined; that is, clear learning targets are needed to underpin classroom, interim and annual 
assessments.  This action calls for the development of local achievement expectations as a foundation 
for balanced assessment. 
 

5. Implemented 4 3. Progressing 2 1. Getting Started 
We have reviewed and refined 
our local achievement 
standards to align with state 
standards and to represent 
our highest priority learning 
outcomes 

 We are aware of the need for 
us to develop our own 
academic standards and are in 
the process of doing so 

 We have adopted state 
standards as ours or are 
using externally 
developed curriculum 

Our curriculum presents 
learning progressions in which 
our expectations unfold over 
time within and across grade 
levels in a manner consistent 
with state standards and the 
way learning unfolds 

 We are developing our maps in 
the form of progressions that 
link learning prerequisites 
naturally throughout the 
learning  

 We have grade level 
standards, but they are 
not articulated or 
connected with one 
another in a progression 
sense 

We have deconstructed each 
of our priority standards into 
the scaffolding students will 
climb during their journey to 
competence; that is, we know 
the foundations of knowledge, 
reasoning, performance skills 
and product development 
capabilities at each grade level 
that build to success 

 We are in the process of 
deconstructing each of our 
standards into the scaffolding 
leading to competence 

 The deconstruction 
process has not been 
initiated 

We have transformed the 
scaffolding level targets that 
will guide classroom 
assessment and instruction 
into student- and family-
friendly versions to share with 
stakeholders as appropriate 

 We are in the process of 
learning how to completing 
those transformations  

 This transformation 
process has yet to be 
initiated 

We have verified that each 
teacher in each classroom is a 
confident, competent master 
of the achievement standards 
that their students are 
expected to master 

 We have identified contexts in 
which professional 
development is needed to 
assure teacher competence in 
terms of our standards and that 
learning is underway 

 There has been no 
investigation of teacher 
preparedness in their 
own content area(s)  
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Action #3: Assure Assessment Quality 

Definition: Because a variety of very important decisions are made in various contexts based on 
assessment results, it is imperative that all assessments at classroom, interim and annual levels of use 
yield dependable information about student achievement. This action urges the evaluation current 
assessments to verify quality. 

5. Implemented 4 3. Progressing 2 1. Getting Started 
We have established and 
understand the criteria by 
which we should judge the 
quality of our assessments 

 We are aware of the need for 
standards of assessment 
quality upon which to evaluate 
our work and are striving to 
establish our criteria  

 No such criteria have 
been identified; no 
quality control 
framework exists for us at 
any level 

We have conducted the 
professional development 
needed to learn to apply those 
assessment quality criteria in a 
rigorous manner 

 We have a plan in place for 
conducting that training 
process to prepare us to 
evaluate the quality of our 
assessments 

 No such professional 
development has been 
conducted 

We have conducted a local 
evaluation of the quality of our 
assessments  

 We are aware of the need to 
conduct such an evaluation and 
are planning to conduct it 

 There is no awareness of 
the need for or plans to 
conduct such an 
evaluation  

As a result of our evaluation for 
quality, we know that the e 
assessments we use are of very 
high quality throughout our 
systems 

 We have found that our 
assessments vary in quality 
across contexts and we know 
where the inadequacies are  

 The quality of our 
assessments may be 
poor—we haven’t 
checked 
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Action #4: Balance Descriptive and Judgmental Feedback  

Definition: Research evidence synthesized from around the world reveals that, when feedback to 
students take certain forms and is delivered in certain ways, it can positively impact student confidence, 
motivation, and achievement.  This action asks that feedback delivered to students satisfy the conditions 
necessary to make that happen. 
 

5. Implemented 4 3. Progressing 2 1. Getting Started 
We understand and embrace 
the characteristics of feedback 
that permits it to support 
learning or to evaluate its 
sufficiency when that is the 
purpose 

 We are starting to understand 
the role descriptive feedback 
can play in helping students 
learn but have not taken 
systemic action to ensure it is 
present in every classroom. 

 The feedback we provide 
is in the form of grades 
and test scores that judge 
or evaluate student 
achievement  

We have completed the 
professional development 
needed to understand and 
implement classroom 
communication practices that 
both support student learning 
and judge its sufficiency as 
appropriate 

 We plan to offer or are in the 
process of conducting the 
professional development 
needed to balance evaluative 
and descriptive feedback 

 No such professional 
development has yet 
been considered or 
implemented 

In our classrooms, we 
appropriately balance the use 
of descriptive feedback that 
supports learning and 
evaluative feedback (e.g., 
grades) that evaluates the 
sufficiency of learning 

 Our teachers are relying more 
and more on descriptive 
feedback during student 
practice to help students 
improve before they are to be 
held accountable for their 
learning 

 Evaluative feedback 
dominates in our 
classrooms 
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Action #5: Rely on Learning Success to Motivate Students 

Definition:  The common practice of relying on the anxiety and intimidation of accountability to 
motivate learning works for some students.  It will cause those who believe they can achieve academic 
success to put forth the effort needed to manage the anxiety—it can energize those who have hope of 
success.  But for students who have experienced chronic failure, turning up the anxiety will drive them 
more deeply into hopelessness.  For them, the only motivator that can work is success at learning.  If 
those students cannot experience what they believe to be real and important learning success, learning 
will stop.  This action urges educators to embrace these emotional dynamics as they link assessment to 
student motivation. 

5. Implemented 4 3. Progressing 2 1. Getting Started 
Our faculty, staff, leaders, 
policy makers, and community 
all embrace the power of 
student-involved assessment 
to help all students experience 
the kind of academic success 
needed to remain confident 
and engaged. 

 We are in the process of 
helping all stakeholders 
understand and embrace the 
power of student-involved 
assessment during their 
learning  

 We strive to motivate all 
students exclusively by 
holding them 
accountable for learning 

We have conducted the 
professional development 
needed to build our capacity 
and dispositions needed to use 
assessment FOR learning to 
motivate all students to strive 
for success 

 That professional development 
is planned or underway that 
will result in the development 
of capacity and dispositions 
throughout the faculty 

 As yet no  such 
professional 
development has been 
considered or offered 

The classroom assessment 
practices we use rely heavily on 
student involvement in 
assessment during their 
learning to maintain their 
confidence and motivation 

 The proportion of our teachers 
who involve their students in 
ongoing self-assessment as a 
motivator is increasingly 
steadily 

 Our classroom practices 
rarely include student-
involved assessment 
practices 
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